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 Even though the official kick-off of special education was witnessed in 1960 in 
the Kingdom of Saudi Arabia, its history dates back to 1958 following the individual 
efforts of Ahmad Aba Hussein to teach the Braille system to a group of blind people who 
later proceeded to teach other blind people at their homes. Despite making substantive 
progress towards ensuring that students with special needs have better access to education 
through the enactment of various policy frameworks, there is still a lot that needs to be 
done to realize an inclusive education curriculum for all.  
 Notably, students with Down syndrome and autism have, for a long time, been 
disadvantaged in terms of their access to schools due to the stereotypical attitude that they 
were unteachable. Therefore, the current research study investigated the factors 
ii 
associated with the academic success of fourth- and fifth-grade autistic and Down 
syndrome students’ successful transition in Saudi Arabia’s public schools.  
 The study employed a qualitative research approach whereby interviews were 
used to gather relevant evidence. Study participants were selected randomly, and 
included four special school teachers in one of Saudi Arabia’s public schools, one 
education administrator, one counsellor and eight parents. The researcher used interviews 
to ask participants questions related to the variables in the study.  
 The findings of this study indicated that teachers believe that schools can adapt 
the classroom learning environment to address the needs of students with disabilities. 
Teachers also agreed that having high expectations for students with Down syndrome and 
autism encouraged them to perform better and showed positive results. Generally, the 
results showed that offering a conducive learning environment for children with special 
needs enabled them to attain better academic achievements. 
 The findings indicated that it is important to give teachers proper and continuous 
training so that they can address the needs of autistic and Down syndrome students. The 
major results of the study demonstrated that schools should place students in safe and 
conducive learning environments. Overall, it is hoped that the findings of this study will 
inform policy changes aimed to address the needs of autistic and Down syndrome 
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  The history of special education in Saudi Arabia dates back to 1958 following the 
individual effort by Ahmad Aba Hessain (a Saudi citizen) to teach the Braille system to a 
group of blind people (Battal, 2016). Thereafter, the beneficiaries took it upon themselves 
and proceeded to teach Braille to other blind people at their homes. It was during this 
time that the Ministry of Education came in to partner with these people through 
provision of the necessary facilities for evening classes at one of the Saudi public schools 
in Riyadh. However, the official kick-off of special education in Saudi Arabia was 
witnessed in 1960 upon the adoption of the special education programme following a 
successful experience from the regular schools. Since that time, education for students 
with special needs has achieved considerable progress, especially in providing the basic 
right to education for such students as enjoyed by all the other students. 
  Students with special needs (Down syndrome and autism) have for a long time 
been disadvantages in terms of accessing schools particularly because of limitations 
exhibited in traditional teaching methods. Generally, a diagnosis of Down syndrome and 
autism implies severe sub normality and thus the stereotypical attitude of them being 
unteachable. It thus does not come as a surprise that mainstream provision for children 
with Down syndrome and autism have not been met with a consensus especially amongst 




beliefs towards children with Down syndrome and autism is changing slowly and in most 
cases, children with Down syndrome and autism are still looked at from lens of 
stereotypical and outdated approaches and information. While in fact, evidence shows 
that children with Down syndrome and autism have a wide array of intellectual ability 
and have been successfully integrated in mainstream classes (Bird & Buckley, 1994). 
Bourdess (2001) underlined the benefit of integrating children with Down syndrome and 
autism into mainstream education. He argued that such schools provide a combination of 
professionalism, education for all and inclusivity which may help to mitigate against 
typical discrimination that is faced by such students. Most countries support this ideology 
and have even designed and implemented Special education needs policies that seek to 
ensure regulation and development of its practices (Dev & Kumar, 2015). Nonetheless, 
the approach deployed in Saudi Arabia is mainly rhetorical since plans devised by the 
Ministry of Education largely exercises caution in application and application of Special 
need approaches. The attitude of teachers is one justification to the stagnant policies 
relating to the same as there is lack of comprehensive information that can focus on the 
rights and needs of students with Down syndrome and autism. 
  Initially, people with special educational needs were confined within the society 
and to be cared for by their family members and relatives. Consequently, they did not 
have access to any formal special education. This however changed with the issuance of a 
resolution to establish the foundations of the administration of special education by the 
Ministry of Education in 1962 thereby ushering the period of development of special 




for students with severe visual impairment and those with intellectual disability, the 
institutions have since been transformed and are no longer regarded as the most suitable 
for students with disabilities. 
  Major strides that were characterized with quantitative growth and a new 
dimension in the field of special education in Saudi Arabia were witnessed after 1995. 
However, the most dominant characteristics of the development stage were the focus on a 
number of service delivery models and the mainstreaming of non-traditional disability 
categories (Battal, 2016). Special education is no longer provided along the three 
traditional categories: blind, deaf and intellectually disabled students, but rather through 
regular schools, especially for students with visual impairment. In Saudi Arabia, this was 
later transferred to separate special education schools (Battal, 2016). In addition, the 
emerging trends in special education have allowed more students better access to 
services, majority (92%) of which are offered within the regular school while the other 
8% are within institutions. 
  Enactment of “Education for all Handicapped Children” in 1975 provided a 
leeway for mainstreaming of education for students with disabilities in Saudi Arabia. 
Ever since, there have been enacted other key legislations to comply with international 
policy and human rights legislation such as those that were aimed at granting parents a 
right to be lawfully considered as partners when making decisions on educational 
programs that touch on their children with disability. Examples of such legislations 
include the Provision Code for individuals with disabilities in 2000 which ensured that 




regulations that reaffirmed regular schools as the natural place for students with disability 
enacted in 2002, and the signing and ratification of the convention on the rights of 
persons with disabilities and its protocol in 2008 (Battal, 2016). 
  The Saudi Arabia Vision 2030 is one of the latest milestones by the Saudi 
Kingdom to provide equal access to opportunity for all through an inclusive education 
system that is in line with current market needs and that will help create new economic 
opportunities for entrepreneurs, owners of small enterprises and large corporations 
(Kingdom of Saudi Arabia, 2018). For people living with a disability, this Vision seeks to 
grant them access to equal opportunities through enabling them access to relevant 
education and job opportunities that will not only empower them, but also integrate them 
as effective members of society. In order to achieve this, the vision provides people with 
disabilities with the necessary facilities and tools that could eventually propel them unto 
the path of commercial success. This initiative is timely considering that there is a 
substantial proportion of the country’s population comprising of people with disabilities.  
  Saudi Arabia has made remarkable progress in ensuring that students with 
disability are granted equal access to basic needs such as their inclusion into the main 
stream primary school education (Aldabas, 2015) and a number of policy and legislative 
frameworks. However, considering that disability is a key area of social and economic 
concern, there is need to research special education for students with disability. More 
specifically, Saudi Arabian educational authorities and relevant stakeholders need to 
continuously strive towards an inclusive education curriculum. This research, therefore, 




appropriate policies and guidelines by the Ministry of Education and other key 
educational stakeholders in Saudi Arabia so as effectively address the unique needs of 
students with disabilities. 
  Since earlier years, students with disability had been separated both socially and 
personally through a special education program that was different from the one in regular 
education curriculum. Many people with a disability were denied access to specialized 
education with parents left to solely bear the burden of education for their children. 
  Social barriers to integrating students with disability included inappropriate 
design of transport and building infrastructure that could be easily accessed and used by 
students with disability. Lack of these facilities served to confide them within a closed 
system by denying them the right to interact with social activities and functions. Students 
with disabilities have also been separated personally for a long time given that they may 
not be able to access most places of entertainment due to lack of appropriate facilities to 
meet their unique needs. 
  In Saudi Arabia, students with autism are excluded from mainstream schools but 
are instead referred to facilities for people with severe learning difficulties irrespective of 
their intellectual ability or unique gifting (Ministry of Education, 2019). This has been 
largely blamed on lack of knowledge and understanding of autism as a condition and the 
failure by teachers to make the necessary adjustments in the classroom environment and 
their style of teaching so as to meet the unique needs of students with special needs. The 
situation has however improved over the recent past following enactment of educational 




various educational stakeholders for enhanced quality of education for students with 
autism. 
 In 2001, the American Congress reauthorized the country’s Elementary and 
Secondary Education Act that sought to establish additional requirements for public 
schools. Key developments included proposed changes to annual testing, teacher 
qualification, and the collaboration of federal funds. In essence, the federal mandate 
sought to close the achievement gap between the poor and minority students and their 
peers from affluent backgrounds. In a similar way, the Saudi Kingdom’s public education 
system seeks to close the achievement gap between needy students and those from 
affluent families by providing free education, books and health services to all students 
that is open to all citizens (Alquraini, 2013). 
 In addition to the No child left behind Act, the U.S. Congress enacted the 
Individuals with Disabilities Education Act (IDEA), an Act that sought to provide all 
eligible children with disabilities with free appropriate public education. The Act also 
aimed at ensuring that such children were accorded better access to special education and 
related services. In a similar manner, Saudi Arabia provides free education to all students, 
including those with disability (Alquraini, 2013). 
 Provision of special education in the United Arab Emirates has evolved over time 
to incorporate a range of special education programs (Ministry of Education, 2019). Such 
education programs and services seek to promote inclusive education and allow all 
students equal access to educational opportunities. In the United Arab Emirates, the 




inclusion in all public schools in the country. Through its inclusive education policy, the 
Ministry of Education is committed to secure complete participation of students with 
special needs to allow them a sense of belonging among other students. In order to 
accomplish this, the Ministry has outlined key learning objectives for students with 
autism and these include; supporting autistic students to offer excellent provision, 
services and educational programs that can help them to effectively meet their unique 
needs. Other learning outcomes include: teach and educate children with autism and 
equip them with the necessary skills that are in accordance with their unique needs to 
enable them reach their best level and also enable them lead normal lives for effective 
integration in the community. In addition, the United Arab Emirates (UAE) has enacted a 
law that for establishment of a Special Needs Educational Committee that is mandated 
with setting up special education programs and their implementation in early childhood, 
regular and special classes (MOE, 2019). 
 Despite Saudi Arabia’s standardization of its education system which seeks to 
ensure that both boys and girls have the same curriculum with similar exams that are 
normally administered on a yearly basis, the traditional setting is whereby boys and girls 
of schooling age study in separate classrooms. The classroom setting in Saudi Arabia is 
more lectures based and the students are passive in the classes in accordance with the 
requirement for them to be attentive to their teachers’ lectures. Interestingly though, 
despite the separation of boys and girls in public schools, male teachers are allowed to 




 The United Arab Emirates’ philosophy for special education, on the other hand, 
acknowledges that each student is unique in their own way and therefore needs to be 
provided with safe, caring and stimulating environment to enable them grow and mature 
emotionally, intellectually, physically and socially. Through its vision statement, UAE 
seeks to provide educational programs and other related services to students with special 
needs and gifts and talents in both public and private schools (MOE, 2019). 
 Aramco introduced and implemented basic safety procedures, otherwise known as 
the rules of safety within the school systems, in Saudi Arabia. However, previous 
research has shown that majority of the schools in Saudi Arabia lack basic safety 
procedures despite the continued budgeting for provision of safety to schools. 
 
Purpose of the Study 
 The purpose of the study was to investigate the factors (school adapting 
classrooms, teacher perceptions of student intellectual ability, teacher perceptions of 
student safety, teacher training, administrative support, trained counselor Support and 
Parental Involvement) that are associated with the academic success (Grades-Pass/Fail 
[60/100]) of fourth and fifth-grade autistic and Down syndrome students in one Saudi 
Arabia Public School. 
 
Statement of the Problem 
  Saudi Arabia has made substantive progress towards ensuring that students with 
disability have better access to education through various policy and legislative 
frameworks. However, empirical research has shown that more needs to be done in order 




only classrooms in Public School in Alkarj/156-Public School do not have any special 
needs students) of public schools in the greater Alkarj, Saudi Arabia area have integrated 
classrooms, although there are more special needs students, than there are special needs 
schools within driving distance. The numbers of special needs students appear to be 
growing and some families only send their special needs children to a special needs 
school much farther away or than no longer seek school for this child.  
 
Significance of the Study 
 This study identified the role of teachers in adapting pedagogy in the classroom 
and how counselors, administrators, and parents can help provide support to students and 
suggest strategies to improve the academic performance of children with Down syndrome 
and autism. Few public schools in Saudi Arabia have special needs (Down syndrome and 
autism) classrooms, yet the need is great because there are limited numbers of schools 
designated for special needs students in their immediate areas, so many have to remain in 
the home without education. This study demonstrates a much greater need for more 
public schools that can accommodate students with special needs. 
 The integration of students with disabilities (with non-special needs students) 
needs to be a priority in the public schools. The research also examined the role of 
teachers and the Ministry of Education in the development of more public schools that 
can accommodate students with special needs. 
 The results of this study will better inform teachers, counselors, administrators, 




to respond to the special needs of children and be in a position to evaluate practice and 
services to benefit children with Down syndrome and autism. 
 
Dependent and Independent Variables 
Dependent Variable 
 The dependent variable of this study is successful transitions - defined as student 
academic successes (Grades).  
Independent Variables  
1. School adapting classrooms (i.e., modified classrooms, stairs, bathrooms, 
 cafeteria, labs)  
2. Teacher perceptions of student intellectual ability 
3. Teacher perceptions of student safety  
4. Teacher training 
5. Administrative support   
 
Definition of Variables 
Dependent Variable 
 Successful transitions are defined as student successes; also defined as special 
needs students’ integration and their academic success (success transition) in Saudi 
Arabia public school. It will be measured by whether or not the student is adapting well. 
Taking advantage of opportunities for support and being motivated to successful 
transitions/student success. 
 All students with special needs, and especially those receiving special education 




Helping professionals can craft these plans, but many may not be aware of the various 
resources available to ensure students’ successful transition. One of the main resources 
available to parents/guardians and students are their classroom teachers. Teachers who 
incorporate transition-related content into instruction using carefully crafted transition 
plan Principles are in the best position to set up students for success. 
 
Independent Variables 
 School adaptation means a change in the teaching process, materials, 
assignments or pupil products to assist a pupil to achieve the expected learning outcomes. 
Expected learning outcome means the learning outcomes consistent with the curriculum. 
 Teacher perceptions of students’ academic ability is defined as the teacher‘s 
beliefs about a student’s academic ability in course work and all student learning 
outcomes. 
 Teacher perceptions of student Safety is defined as teachers’ beliefs about the 
safety of each student with a disability; teachers’ beliefs about the provisions made by the 
school to ensure the safety of students with disabilities. 
 Teacher training refers to teacher’s responsibilities, content knowledge, policies, 
procedures, attitudes, behaviors, and skills they require to assist student with Down 
syndrome and autism be integrated into the classroom and achieve academic success. 
 Administrative support services may include resources for teachers, etc.  
Research Participants 
 This study was conducted at one school; four teachers, one administrator, and one 





 The following research questions guided this research study.  
 RQ1: How can the school adapt classrooms to influence the successful   
  transition of special needs students’ academic success?  
 RQ2: How can teacher perceptions of academic ability influence the successful  
  transition of special needs students’ academic success?  
 RQ3: How can student safety influence the successful transition of special  
  needs students’ academic success?  
 RQ4: How can teacher training influence the successful transition of special  
  needs students’ academic success?  
 RQ5: How can administrative support influence the successful transition of  
  special needs students’ academic success?  
 
Summary 
 This chapter presented an overview related to factors that may influence autistic 
and Down syndrome students’ integration on their academic success (successful 












  The development of special education is a necessary step because there are many 
students with disabilities could not take advantage of the general public school education 
system. All over the world, every country has developed its own system of providing 
services to special child education and has made many improvements in this regard. 
Saudi Arabia is one of the countries where a lot of change has been brought and teach 
disable students. In this research, the primary focus was the special education in general 
public schools of Saudi Arabia. Exploring students with disabilities need to be integrated 
into the public schools. The research also examined the role of teachers and government 
for the development in this regard. Simply, disable students combine with other students 
and this should be promoted. 
 
School Adaptation to Meet Students’ Special Needs 
  School adaptation to meet students’ special needs includes modified classrooms, 
stairs, bathrooms, cafeteria, and labs. An institution’s physical fabric can be a problem in 
embracing inclusion. Generally, some school buildings are not suitable for children with 
disabilities and can thus cause a problem for special need children (Drudy & Kinsella, 





environment to include lifts, making classes larger, creating pathways that are less 
slippery and wheel chair paths can children special need fit in public schools (McGregor 
& Vogelsberg, 1998). In essence, children with disabilities are required by to specifically 
have specially designed accommodations, alternative curricula, modifications to the 
learning environment as well as related services (United Nations Educational, Scientific 
and Cultural Organization [UNESCO], 2006). Guidelines for integrating children with 
special need call for multiple adjustments to factor mobility as well as social inclusion as 
well as communication, composition and construction in the inclusive classroom of 
children with special needs. Some learners with autism and Downs’s syndrome are 
distracted by light, smell stimuli, color and noise, and thus the environments should be 
modified to adequately eliminate distractions that may affect successful integration. 
There is a need to be aware of the challenges faced by special need children for inclusive 
education practices to be effective for children with special needs. 
 
Teachers’ Perceptions of Students’ Intellectual Ability 
Teachers’ attitudes and perceptions regarding inclusion of students with special 
needs in mainstream education can be a barrier to successful inclusion. The effect of 
teacher’s perception and perception towards student intellectual is well documented in 
literature. Literature suggests that children tend to conform to expectations held by their 
teachers and also the extent to which such perceptions are communicated to them (Fuchs, 
2010). Examining teachers’ perceived barriers associated with inclusion, a study by Dev 
and Kumar (2015), highlighted that teachers should hold a positive perception towards 




fundamentally help them to be effective outside the classrooms. Generally, studies show 
that teachers who have positive perception regarding students’ performance generally 
promote high achievement and vice versa regardless of the disability. A teacher’s 
perception is vital to a student’s achievement; Brady and Woolfson (2008) cemented their 
thoughts on this by concluding that a sense of optimism that all pupils can succeed is 
crucial to a conducive school environment that promotes successful integration of 
children with special educational needs. 
 
Teacher Perceptions of Students’ Safety 
Multiple factors affect a student achievement in schools. Students with autism and 
Down syndrome typically face additional obstacles in school that require attention of 
their need for safety. However, such students can achieve at the same level or even better 
than their peers if they are provided with strong cognitive and academic support and 
similarly placed in safe setting that can promote holistic development (Kutsyuruba,  
Klinger, & Hussain, 2015). Specific research on the relationship between Successful 
Transitions/Student Success and Teacher perceptions of student safety is limited. 
However, a survey conducted by Abu-Hamour and Muhaidat (2013b) on suggestions of 
inclusion showed that parents with autistic children felt that inclusion have been achieved 
if the physical fabrics of an institution had been modified to incorporate safety 
mechanism. Parents also reported feeling more satisfied with teachers who were aware of 
the need to provide safe learning environment for their children (Taylor, Richards, 






Teacher Training Resources 
If teachers are not properly trained, then proper education and inclusion of special 
needs children is almost impossible. Teachers who are trained are able to provide more 
specialized services to children with disabilities (Hooker, 2007). The principle and 
practice of inclusion in educational needs calls for more effective teaching methods 
which must at some point be included in teachers training. A survey conducted by 
Harrower and Dunlap (2001) on suggestions of what children with autism needs from 
teachers showed that students needed teachers to use integrative and stimulating 
resources or teaching aides. They also included the need for technological resources such 
as laptops and tablets which may help them to overcome many difficulties in cognitive, 
motor and academic challenges and also serve as reminder for school work. Indeed, Anati 
(2012) in his study of integrating technology for children with special needs in the UAE, 
showed that technological aides can be effective in teaching students with special needs 
whilst promoting successful inclusion.  
 
Administrative Support for Special Needs Students in School 
Studies have proven that integration of children with Down syndrome, autism, 
and other disabilities cannot be successful if there are no systems in place to make 
integration possible (Downing & Peckham-Hardin, 2007). In fact, Caskey (2008) 
identified effective administration support amongst other things as being conductive to 
successful integration of children with special educational needs. Teachers need 
continuous support and encouragement from the administration. Support includes 




resources such as aides, inclusive resources in the classrooms and the environment all 
which should seek to make minimal to extensive adaptations in the classroom depending 
on the individual needs of the child (Usman, 2011). In particular findings indicate that 
there is a close relationship between collaborative support between the teachers and 
administration, such collaboration appears to positively affect the overall quality of 
classroom inclusion meaning that it is of high importance to successful inclusion.  
 
Summary 
 Chapter II presented factors that influenced autistic and Down syndrome students’ 
integration and academic success (successful transition) in Saudi Arabia Public Schools.  
Additionally, the research in the literature review was closely aligned to possible 
implications for Educational Leaders as they plan the instructional environment for 
special needs students located in American schools. The following state standards, used 
to guide a select state in the Southeastern region of the United States, provided indicators 
that would successfully impact the instructional well-being of autistic and Down 
syndrome students. 
 
State Educational Leadership Standards 
 Standard 1: Education leaders build a collective vision of student success and 
 well-being  
 Education leaders build consensus among all stakeholders of what students should 
know and do as a consequence of their schooling, as well as what it means for students to 
become well-adjusted, contributing members of society. Building such a vision can 




school community. Based on this vision, leaders plan, implement, monitor, and evaluate 
impact to promote continuous and sustainable improvement.  
 Standard 2: Education leaders champion and support instruction and 
 assessment that maximizes student learning and achievement  
 Education leaders promote the use of rigorous curricula, which set high 
expectations for students and are aligned to academic standards. They seek to maximize 
student learning through authentic and differentiated pedagogy, systems of support and 
effective assessment strategies that inform instruction. They develop and coordinate these 
systems in ways that create opportunities to personalize the academic program to meet 
individual student needs. The effectiveness of implementation and the impact of these 
systems on student learning are evaluated.  
 Standard 4: Education leaders cultivate a caring and inclusive school 
community dedicated to student learning, academic success and the personal 
wellbeing of every student  
 Education leaders create healthy, safe, and supportive school environments in 
which students are known, accepted, valued, and empowered to reach their fullest 
potential. Leaders do so by fostering a culture defined by high expectations, trust, and a 
collective sense of responsibility for the academic, social, and emotional needs of all 
students.  
 Standard 6: Education leaders engage families and the outside community to 




 Education leaders build and sustain productive relationships with families and 
other community partners in the government, non-profit, and private sectors. They 
promote understanding, appreciation, and use of the community’s diverse cultural, social, 
and intellectual resources. They communicate regularly and openly with families and 














 This theoretical framework focused on the relationship between variables in the 
study as well as the underlying theories that were relevant to inclusion of students with 
disabilities in main stream education. The independent variables included school 
adaptation to meet students’ special needs (i.e., modified classrooms, stairs, bathrooms, 
cafeteria, and labs); teacher perceptions of student intellectual ability; teacher perceptions 
of student safety; teacher training; administrative support for special needs students in the 
school (TA), and trained counseling support that may be related to successful 
transitions/student success of Down syndrome and autistic children. The underlying 
assumption of this study was knowing the factors that affect successful transition of 
students with autism and Down syndrome shall promote the discussion among educators 
and policy makers on how best to integrate the needs of special needs children in a 
holistic manner. Thus, this study primarily sought to draw attention to the factors that 
influence successful integration of autistic and Down syndrome students’ integration in 
Saudi Arabia. According to Hooker (2007), an inclusive school environment can 
encourage students to be cognizant to their potential and abilities and remove barriers 






Dependent Variable  
 The dependent variable in this study is successful transitions/student success. It is 
defined as the integration of special need students in Saudi Arabia and their successful 
academic transition. This dependent variable was measured by whether or not the 
students were adapting well to the learning environment plus whether they were or were 
not taking advantage of support and motivational opportunities that enhance successful 
transitions in the academic learning environment. 
 
Independent Variables 
 The independent variables for the study were driven by gaps in existing literature. 
They are as follows: 
 School adaptation: This variable of adaptation was defined as an evolving 
change in the teaching methodology, materials, assignments, curriculum as well as the 
mode of delivering practical sessions so as to meet the expected learning outcomes for 
special needs students.   
 Teacher perceptions of special needs students’ intellectual ability: The 
perceptions and beliefs that teachers hold with regards to children with autism and Down 
syndrome were defined as factors that may influence teacher integration and academic 
achievement in educating special needs students who receive a mainstream public 
education. 
 Teacher perceptions of student safety: This variable was defined as the 




provisions made by the school to ensure that safety needs of children with disabilities are 
integrated in the learning environment. 
 Teacher training: This variable was defined as teacher training that refers to the 
policies, procedures, and provision designed to equip teachers with the knowledge, 
attitudes, behaviors, and skills they require to assist student with Down syndrome and 
autism to be successfully integrated into mainstream classroom and achieve academic 
success. 
 Administrative support: Administrative support was defined as services that are 
essential to influence the successful transition of special needs (Down syndrome & 
Autism) student success. Administrative support could include teacher’s support, 
student’s support, as well as parental engagement. Figure 1 shows the conceptual 
framework of the study. 
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Vygotsky`s Social Constructionist View on Disability 
 From a practical context, inclusion can provide improvement in the quality of 
education and social life for children with special needs. However, inclusion can be 
easily understood within a theoretical framework of Vygotsky (1997) and other social 
constructivist’s theories (see Figure 2). 
 
 
                               
                       
 














 Social constructionism formulates an epistemological basis in the field of special 
education. It integrates cultural-historical theory as well as Vygotsky theory on 
dysontogenesis, also known the theory of distorted development (Vygotsky, 1978). 
Vygotsky`s theory on dysontogenesis (TD) in part corresponds with that of Cultural 
Historical Activity Theory (CHAT) which  is concerned with the peculiarities and 
psychological development of infants, the zones of proximal development, the socio-
cultural origin of disability, developmental education, applying a dynamic approach to 
disability and emphasizing on the importance of the social situation of development” 
(Vygotsky, 1978). 
 Vygotsky argued that disability is a developing process which is not static 
therefore its dynamism is important for certain didactic aspects of special needs which 
takes into account the changing content and structure of disability as it takes place within 
a developmental process as influenced by both education and remediation (Vygotsky, 
1978). According to Vygotsky, a child who has special needs is not in any way a disabled 
child; on the contrary, disability is regarded as a socio-cultural developmental 
phenomenon that is composed of primary and secondary disability. In essence, disability 
is regarded as a socio-cultural phenomenon since mental functions have roots in it. 
Vygotsky, wrote that “...every function in a child’s cultural development appears on the 
stage twice, on two planes, first - social, then - psychological; first between people as an 






The Sociocultural-Developmental Approach to Remediation 
 Vygotsky (1997) proposed a remedial approach to address secondary disability to 
counteract the negative social consequences of primary disability. According to 
Vygotsky, mental and physical deficits could be overcome by devising alternative roads 
for cultural development. Acquisition of psychological tools enables children with special 
needs to transform their natural and mental abilities as their counterparts. Internalization 
of Psychological tools is important in the process of remediation (Gindis, 2003). 
Vygotsky emphasized on the dialectic relationship between the psychological tool 
(means) and the meaning (content) of cultural acquisition. A disability may prevent a kid 
from acquiring psychological tools at a rate similar to those of his or her non-disabled 
peers. Hence, different methods of teaching should be integrated with the appropriate 
psychological tools so as to enable learning. The social cultural meanings of the tools 
acquired remain unchanged but they are delivered through alternative modified or 
specialized tools. 
 
Activity as Object-Related 
 Activity as object related is a materialist ontology of human subjectivity that 
expands Vygotsky’s (1997) version of the cultural-historical activity theory (CHAT) to 
overcome dualism both within social processes and individuals by explicating specific 
purposes and the ontology of inter- and intra-psychological processes in relation to 
human life. This theory thus unfolds by exploring the dialectical transitions and social 
processes of collaboration as well as concomitant human subjectivity, all of which 




role of individual processes and human subjectivity within a social, transactional and 
objected oriented ontology of life. The point is that psychological processes do not only 
belong to the mental realm.  
 On the contrary, psychological processes need to be conceptualized as object 
related actions that act and participate in the construction and development of the outside 
world. For instance, even when the reality is distorted the link to the reality is not in any 
way eliminated. At the same time, when an activity dominates other dimensions such as 
learning, the processes involved extend beyond the confinements of mental phenomena 
(Stetsenko, 2005). Thus, the human life coevolves with the subjective mechanism 
allowing for individuals to participate in collective process of material production, social 
exchanges and individual mechanisms that interpenetrating and influencing each other, 
never becoming completely detached or independent from each other. The dialectical 
unity is in a continuum “from inter-individual to intra-individual processes that not only 
stem from but also participate in and transform the collective material practice at the 
same time that the latter transforms them” (Stetsenko, 2005). 
 
Justification for Using the Selected Theories 
 In deciding on inclusion theories, the researcher considered factors that may 
impinge on the evaluation of inclusion and how such factors may influence successful 
integration of students with Down syndrome and autism. Since both students and teachers 
exist within a sociocultural environment, theories that integrated both views would be 
valuable in this research. It is believed that these theories provide an optimum avenue for 




Maslow’s Hierarchy of Needs 
 Maslow’s (1943) theory shows how basic needs must be met before person can 
“climb” the hierarchy, to meet more complex needs. For example, a child who is hungry 
or tired or does not feel safe will have a hard time learning. 
 
Research Questions 
 RQ1: How can the school adapt classrooms to influence the successful   
  transition of special needs students’ academic success?  
 RQ2: How can teacher perceptions of academic ability influence the successful  
  transition of special needs students’ academic success?  
 RQ3: How can student safety influence the successful transition of special  
  needs students’ academic success?  
 RQ4: How can teacher training influence the successful transition of special  
  needs students’ academic success?  
 RQ5: How can administrative support influence the successful transition of  











 The research methodology for this particular research study was qualitative 
design. The mechanism used to collect the relevant information was an interview (Lewis, 
2015). The participants completed the already pre-designed interview aimed at 
determining how the school adopt the classrooms to influence the successful transition to 
special needs (Down syndrome and autism) student academic success in Saudi Arabia. 
The investigation was aimed at gathering information concerning the extent of 
participation of the student with the special needs in classrooms compared to that of 
regular students. The interviews also collected information on the role of educators on 
using the evidence-based practices to include students with special needs in Saudi 
Arabian public school in all classroom activities. Additionally, the interviews were aimed 
at determining the best instructional strategies the school should adopt in the classrooms 
to influence the successful transition to special needs (Down syndrome and autism) 
student academic success. They were also focused on determining the teachers’ 
perceptions of special needs (Down syndrome and autism) Student’s Intellectual Ability, 
as well as collecting data on how their opinions influenced successful transition for the 
students’ success. Moreover, the interviews targeted the teachers’ perceptions of special 
needs (Down syndrome and autism), students’ safety and how their perceptions 





discovering the kind of teacher training should be required to support special needs 
(Down syndrome and autism) achieve student success. The interviews revealed the type 
of administrative support that should be required for students with special needs (Down 
syndrome and autism) student’s success. In conducting the interview with the school 
counselor, the researcher discovered the type of student support provided by the trained 
counselor that should be required for students with special needs (Down syndrome and 
autism) student success.  
 Further, the interviews helped the investigator discover teachers’ perceptions of 
special needs (Down syndrome and autism) Students’ intellectual ability, and the effects 
of such perceptions towards influencing successful transition for special need students’ 
success. The interviews revealed teachers’ perceptions of special needs (Down syndrome 
and autism) students’ learning in a safe environment and the influence of their 
perceptions on the successful transition for special needs students’ academic success. The 
interview process was also aimed at determining the kind of teacher training required to 
support special needs (Down syndrome and autism) student success. Finally, the 
interview process revealed the type of administrative support needed for students with 
special needs (Down syndrome and autism) student success.  
 
Research Design 
 The research study adopted the use of descriptive research design for this 
investigation. Expressive research designs use qualitative analysis to efficiently describe 
and influence the successful transition for special needs (Down syndrome and autism) 




post facto refers to the assumption that participants’ informed perceptions and the 
investigator cannot make any successful attempt to influence such perceptions. The 
research study adopted the use of an interview (DiCicco‐Bloom & Crabtree, 2006). The 
research methodology was relevant to this study because the participants could easily 
participate in it. The research participants could take a break for reflective thinking from 
the interview sessions at any time. The participants had the liberty to choose whether to 
participate in the interview or not. They could either say yes to continue with the 
interview or no and exit the interview before starting the exercise. Interview procedures 
used in this research study had confidentiality considerations which ensured that the 
respondents’ responses would remain between the interviewer and the interviewee 
(DiCicco‐Bloom & Crabtree, 2006). At no time did the interviewer ask the participants to 
answer questions that contained any identifying information.  
 There were no incentives provided to the participants for taking part in this 
research study. It was a voluntary exercise without payment of any kind. After 
completing the interview exercise, the participants were instructed to email the summary 
of their responses to the investigator. The researcher then derived the outline of findings 
by alignment of participants’ answers to the research questions in this study. The next 
step included recording the results and conducting an analysis of data.  Finally, it was 
critical for the researcher to thank the participants after their participation in the interview 






Description of the Setting 
 Each participant was informed that they would receive an email copy of the 
interview. The interview contained questions which were aim at providing solutions to 
the research problems stated previously at the beginning of this chapter. The research 
participants were contacted by the researcher via telephone for their individual 
interviews. Participants were asked specific questions before they could proceed with the 
interview questions. The interviews conducted were of no more than two hours in 
duration. Moreover, all participants received a call informing them to prepare for the 
interview process. Upon completion of the interviews, the participants would send emails 
to the researcher providing feedback related to their personal experience.  
 
Participants 
 The participants sample for this study was well-balanced. The sample size 
contained four special needs school teachers in one Saudi Arabian Public School, one 
administrator to represent the education administrators, and one counselor to represent 
counselors in the education sector and eight parents. The purpose of the research study 
was to determine factors associated with the academic success of autistic and Down 
syndrome students’ integration and their academic success (successful transition) in 
Saudi Arabian Public Schools: Implications for Educational Leaders. The selection 








 The investigator selected the participants from the Saudi Arabian public school 
system randomly by grade level without any defined conflict of interest. Each participant 
was asked if of their availability to participate in the research study by answering the 
questions during the already established interview sessions. Upon receiving their 
acceptance, they received a request to send their email addresses to the researcher. The 
random sampling process aimed at keeping the sample size as small as possible to avoid 
extensive data analysis process. However, there was one condition for the selection 
process for the participants. The teachers should come from different geographical 
locations. They would represent the significant regions of Saudi Arabia. The 
administrator would also come from the area not designated by any other participant. 
Again the counselor would come from another part of the country. This was done to 




 The research study adopted the use of an interview assessment with the 
investigator asking the participants questions relating to the variables identified in the 
select research questions. 
 
Data Collection Procedures 
 The first session of the factors would associate with the academic success of 
autistic and Down syndrome students’ integration and their academic success (successful 




participate in the research study voluntarily. The participants would, therefore, accept to 
dedicate their time and provide only accurate answers to the interview questions.  
 The second session of the interview asked the participants questions related to 
factors associated with the academic success of autistic and Down syndrome students’ 
integration and their academic success (successful transition) in Saudi Arabian Public 
Schools. At this session, the interviewer gathered the demographic information of the 
participants. They communicated their positions in the Saudi Arabian public education 
system, their county of teaching if they were teachers, the years of their teaching 
experience, and their highest levels of education. This data also revealed their previous 
training on teaching autistic and Down syndrome students and the students’ integration 
into the academic system of the Saudi Arabian public schools. The participants then rated 
their level of training on teaching and integration autistic and Down syndrome students 
into the educational system on a scale between 1 and 5. The number 1 would represent no 
training at all while the number five would represent higher level of training in handling 
special needs students. In this study, the teachers rated themselves between the numbers 
three and five which indicated that they were all trained in handling the special needs 
students under review. 
 The third session of this interview requested the participants to describe the best 
possible strategies the Saudi Arabian Public School system should adopt in the 
classrooms to influence the successful transition for special needs (down syndrome and 




 The fourth session of this interview requested the participants to indicate teachers’ 
perceptions of special needs (Down syndrome and autism) Students’ intellectual ability, 
and how they thought such perceptions would influence successful transitions for 
students’ success in the Saudi Arabian Public Schools.  
 The fifth session of the interview process for this research study requested the 
participants to reveal the Teachers’ perceptions of special needs (Down syndrome and 
autism) students’ safety and how they thought such perceptions would influence 
successful transition for students’ success in the Saudi Arabian Public Schools. 
 The sixth session of the interview for this study asked the participants to suggest 
the kind of teacher training necessary for supporting special needs (Down syndrome and 
autism) student success in Saudi Arabian Public Schools. 
 The seventh session of the interview in this research study invited the participants 
to suggest the type of administrative support required for students with special needs 
(Down syndrome and autism) students’ success in Saudi Arabian Public Schools. 
 The eighth session of the interview for this research study requested the 
participants to reveal the type trained counseling support required for students with 
special needs (Down syndrome and autism) to support students’ success in Saudi Arabian 
Public Schools.  
 The final session of the interview asked the participant to identify factors 
associated with the academic success of autistic and Down syndrome students’ 




Schools. Finally, the interviewer conveyed congratulatory messages to the participants 
for taking time to answer the interview questions voluntarily. 
 
Data Analysis 
 The research study used the Statistical Package for the Social Sciences (SPSS) 
software to store, organize, and analyzed the data from the interviews. The descriptive 
statistical analysis of the data about the demographic characteristics of the participants 
such as the training experiences, years of experience, grade levels taught, and position in 
the Saudi Arabian Public School systems. The SPSS also provided a descriptive 
statistical analysis of the data about the classroom activities of special needs (Down 
syndrome and autism) students in Saudi Arabian Public Schools. Such activities included 
the community-based instruction, social events, clubs, homeroom, extracurricular 
activities, general education classes, recess, physical education classes, school 
performance, and assemblies.  
 
Results  
 The results for research question one: The school adopted specially designed 
classroom environments to influence the successful transition for special needs (Down 
syndrome and autism) student academic success by changing the teaching process, 
materials, assignments or pupil products to assist a pupil to achieve the expected learning 
outcomes.  
 The results for research question two: The teacher perceptions of special needs 
(Down syndrome and autism) students’ intellectual ability was the belief in the student’s 




hence influencing successful transition for students’ success in Saudi Arabian public 
schools. 
 The results for research question three: The teachers’ perceptions of special needs 
(Down syndrome and autism) students’ Safety was the belief in the need to put in place 
safety mechanisms for the disable students when in school. It would compel the 
authorities in the Saudi Arabian Public Schools to provide safety gears to students hence 
influencing the successful transition to their success. 
 The results for research question four: Teacher should undergo training courses 
with the policies, procedures, and provision designed to equip (prospective) teachers with 
the knowledge, attitudes, and behaviors. It also reviewed the skills teachers were required 
to assist the students with Down syndrome and Autism successfully integration into the 
classroom and achieve academic success in the Saudi Arabian Public Schools. 
 The results for research study question five: The best administrative support 
service should include teachers’ support, students’ support, and parents’ engagement. It 
would therefore sufficiently influence the successful transition for special needs (Down 
syndrome and autism) student success in the Saudi Arabian Public School System. 
 The results for the research study question six: School counseling should provide 
trained counseling support for teachers and parents one-on-one and on groups to 
influence the successful transition for special needs (Down syndrome and autism) student 
success in the Saudi Arabian public schools. 
 All of the results were in line with the underlying theoretical framework and the 




autism and Down syndrome is key to the integration of special needs of students with 
disabilities and ultimately to an inclusive school environment that motivates all students 
to be cognizant of their unique abilities and overcome any barriers to their personal 
development. 
 
Limitations of the Study 
 The following are some of the limitations to this research study: 
• The quantitative methodology for this research study used only one mechanism 
to collect data, thus limiting the chances of having several methods to collect 
data for easy comparison. 
•  The interview intended for use in collecting data for this particular research 
paper focused mainly on obtaining information based on the participants’ 
responses.  
• The interview was conducted by telephone and participants were located in 
Saudi Arabia with limited time for the focused discussion. 
•  The research study involved only fourteen participants, yet the study 
population included students from all the public schools in the area. Four 
teachers was a small sample size compared to the number of teachers for 
students with special needs (Down syndrome and autism) in the Saudi Arabian 
Public Schools.  
• Only one administrator took part in the research study yet there are hundreds of 




• Again, only one counselor shall participate in this research study hence 
representing the other hundreds of educational counselors in Saudi Arabia. 
•  The teachers expected to participate in the study worked in different 
environments, thus diverse opinions on the research questions; the same 
applies to the education counselor and the administrator who took part in the 
research study.  
• Considering that a number of teachers have been reported to be lacking basic 
knowledge and understanding of autism as a condition to enable them make the 
necessary adjustments in the classroom environment and their style of 
teaching, it may be difficult to isolate the effect of such failure from other 








ANALYSIS OF THE DATA 
 
 
 This chapter provides an analysis of data for this research study that will respond 
to the topic: Factors that influence Autistic and Down Syndrome Special needs Students 
Academic Successful transition into Saudi Arabian Public Schools. The analysis was 
developed around general themes from the responses of participating special needs 
teachers, one trained school counselor and one school administrator located in one Saudi 
Arabian All-Girls Public School. 
 
Research Questions 
 RQ1: How can the school adapt classrooms to influence the successful   
  transition of special needs students’ academic success?  
 Teachers’ responses indicated that they believed the school could adapt the 
classroom learning setting by changing the classrooms to align with Down syndrome and 
autism students’ needs by provide some resources such as:  
• Using technology in the classroom because all students can relate to the active 
engagement of technical learning and today there are amazing apps available 
for special education.  
• Timers, if they can visually see how long they have to complete a 





• Fidgets, Wiggle Seats, Therapy balls, Therapy bands. 
 Fidgets and the above items are very important in the classroom. These items 
promote sensory learning for special needs students.  
 Visual Supports for the special education classroom: For some students, 
visuals are almost a lifeline to help them through their day Visual supports 
have proven to be a huge success with students when helping to mainstream 
them into their general education classrooms. 
 RQ2: How can teacher perceptions of academic ability influence the successful  
  transition of special needs students’ academic success?  
 The 14 participating teachers agreed that when they have high expectation for 
Down syndrome and Autism students that these expectations helped students to focus and 
conform to the beliefs held by their teachers. This also helped their students to learn skills 
that would basically aid them to be effective within and outside the classroom.  One fifth-
grade teacher stated the following:   
All children with Down's syndrome have some degree of learning disability and 
delayed development, but this varies widely between individual children. 
Children with Down’s may be slower to learn skills like sitting, standing, 
walking, and talking. They will develop these skills eventually it just takes more 
time. (Personal communication, November 20, 2018) 
 RQ3: How can student safety influence the successful transition of special  





 Participating teachers agreed that, if the students are placed in a safe and 
conducive learning environment, it would encourages holistic academic development, 
thus special needs students can attain better academic achievement. One fourth-grade 
teacher gave an example of one student who was sensitive to some type of light. The 
teacher said, “The most often reported visual sensitivities are sensitivity to bright light, 
fluorescent light, colors and certain patterns. The light sensitivity in autism overlaps with 
the symptoms of Scotopic Sensitivity/Irlen Syndrome” (personal communication, 
November 20, 2018).  
 Irlen Syndrome (also referred to at times as Meares-Irlen Syndrome, Scotopic 
Sensitivity Syndrome, and visual stress) is a perceptual processing disorder. It is not an 
optical problem. It is a problem with the brain's ability to process visual information. All 
special needs students do not have the same sensitive behaviors and must be treated by 
individual needs. 
 RQ4: How can teacher training influence the successful transition of special  
  needs students’ academic success?  
 The participating school leader agreed that teachers who are properly trained are 
capable to offer increasingly specialized services to children with intellectual disabilities 
and their children successfully pass the grade. Then, she said, they also know how to 
integrate their kids with other through different type of activities which make them learn 
and enjoy.  It was noted that the Ministry of Education did not provide any type of 




6-months training, twice a week. This training focus on using more technology in 
classroom and then participants received a certificate at the completion of the training.  
 RQ5: How can administrative support influence the successful transition of  
  special needs students’ academic success?  
 The school leader said,  
 Teachers need endless support and motivation from the administration on work 
that need to be done. Each time teachers are encouraged to achieve set academic 
goals. When teachers achieve set goals, school leader offer then days off and 
that’s make teachers work hard to achieve set goals. (Personal communication, 
November 20, 2018) 
 
Summary 
 This was a limited research study due to low participation rate, only conducted in 
one public school setting, and the use of only research assessment instrument. However, 
the implications of this study can be and should be used to examine factors that could 
impact the academic achievement of the growing number of special needs students 











This study was conducted with a focus on developing a deeper understanding 
concerning the challenges facing teachers, school leaders, school counselors, and parents 
working with children identified as either Down syndrome and/or autistic in the wider 
Saudi Arabian region. This research study was predominantly focused on the successful 
integration of select special needs students in various schools across the various regions 
in this international country. 
 Additionally, this study sought to understand whether there exist various 
differences in the manner in which teachers and parents theorized their students with 
Down syndrome and autism as learners, and consequently; the impact of the manner in 
which these varied understandings influenced their teaching approaches. Furthermore, the 
study was reinforced by a constructivist-centered basis that there are numerous realties 
characteristic in the manner in which individuals perceive the world. This has offered 
people with fluctuating understandings and viewpoints concerning many issues including 





Discussion of the Findings 
 RQ1: How can the school adapt classrooms to influence the successful   
  transition of special needs students’ academic success?  
 Major findings of the study demonstrated that operational education for working 
with students who suffer from Down syndrome and autism comprised of teachers 
theorizing these students as academic learners and social learners in the classroom. In this 
specific study, the responsibility of both teachers and parents proved important in 
enabling the inclusion and integration of students with Down syndrome and Autism into 
a school environment and within the classroom. As such, the responsibility of teachers in 
Saudi Arabian public schools will be discussed with respect to the manner in which they 
offered effective learning experiences and some of the challenging influences that they 
experienced as they imparted knowledge to these kids. To note, this final chapter also 
highlights on the methodological contribution this study makes and various implications 
of the study to name a few. 
       The creation of a group of children in the classroom places students with different 
learning needs in a set that can effortlessly be accessed by various school officers and 
staff. As shown in the study, children with Down syndrome were also grouped together 
during learning periods and during break time periods. Hence, the close proximity of 
various school officers and staff created a fence, which may hinder involvement and 
association with other children in a public school setting in Saudi Arabia. 
 Historic structures of disability where the deficit view is outlined have resulted to 




from their fellow learners, being excessively close to adult as well as staff support in 
addition to witnessing their ejection from their peer groups. Evidently, this can have 
broader consequences for the child’s relationships, and the manner in which children with 
Down syndrome and autism is perceived in the classroom as well as the wider school 
community. Therefore, it is only fair to consent to the fact that, changing from a shortfall 
perspective of disability to a social tactic to disability, where relationships in a social 
setting offer greater chances for children with Down syndrome and autism to develop 
both academically as well as socially alongside their fellow peers.  
 Additionally, it is the teachers’ responsibility to create an effective learning 
experience during these special needs students integration into the classroom and school 
setting. Most interviews from teachers were operative in theorizing that children with 
Down syndrome and autism in Saudi Arabia as learners in the class were perceived via 
their educational approaches. This focus on creating a profile for children with Down 
syndrome and autism as learners did not transpire organically since there was a clear 
focus on creating the children’s capacity as learners. Because of this, teachers in this 
study identified that children with Down syndrome and autism required unequivocal 
educational tools to aid for their effective learning in the classroom and school setting 
 
Conceptualization of Students with Down Syndrome and Autism in the Classroom 
by Teachers 
 RQ2: How can teacher perceptions of academic ability influence the successful  




 A major finding in this study was that various teachers in Saudi Arabia perceive 
children with Down syndrome and autism differently and these fluctuating views 
influence significantly on their teaching practices. Of specific significance in this study 
was the documentation that the teacher’s responsibility is important and inexorably 
associated to the manner in which the students with Down syndrome and autism 
experiences integration and inclusion in the classroom. However, teachers in the present 
study seemed increasingly effective, especially when these teachers outlined the 
integration of such children in a lens of diversity in addition to recognizing the impact 
these teachers had on children’s experiences of integration. One proven ways to facilitate 
smooth integration of children with Down syndrome and autism into school environment 
and in the classroom is via the use of conscious and consistent approaches according to 
the interviews conducted for this research.  
 Some of these approaches encompassed increasing the children’s fitting in the 
classroom via existing educational practices, properly understanding the multiplicity of 
necessities students with Down syndrome and autism had, and via recognizing the 
significance of social relationships and experiences in the classroom. To add, teachers 
should avoid conceptualizing these children as theoretically problematic, and instead set 
about educating these children based on their individual learning necessities. According 
to Vygotsky’s (1979) social-cultural theory, students with identified disabilities 
experience a developing process which is not static therefore its dynamism.  
 Also, it is important to note that when teachers start viewing students with Down 




adopt effective teaching approaches with the help of parents in an aim of facilitating 
smooth integration in the classroom. Thus, this conceptualization of children with Down 
syndrome as a learner had broader implications for the classroom as well since the 
children or child is often positioned as a contributing member of the classroom 
community in addition to being perceived by other students from a strength-centered 
viewpoint.  
 On the other hand, teachers who perceived children with Down syndrome and 
autism from a shortfall approach placed these children with others who were struggling 
academically in the classroom. Because of this, immense dependence on the support staff 
is needed to turnaround the present conditions of such children. The inference of this 
immense dependency on support created a barrier to the children’s connection to the rest 
of the classroom members considered better academically and restricted chances for 
social associations. 
 RQ4: How can teacher training influence the successful transition of special  
  needs students’ academic success?  
 Additionally, many teachers in the broader Saudi Arabian region regarded 
children with Down syndrome and autism as capable and knowledgeable learners who 
are able to fulfill their roles as learners in the classroom. Teachers must therefore attend 
various training courses to ensure such perceptions are nurtured in Saudi Arabia. Most 
teachers were even innovative with their educational practices since many fashioned 




approaches used proved that regarding a child as a capable learner is the first step 
towards successful integration of such children into the classroom and school setting.  
        However, if the children failed to effectively engage positively for a wide range of 
reasons, teachers could become innovative and alter the task in addition to including 
more support mechanisms to help children learn. Such a model can be built on an 
introductory devotion to the philosophy that children with Down syndrome and autism in 
Saudi Arabia are characteristically able, even though their abilities may be diverse. 
Teacher continuous training is needed to address the various stages of the student’s 
academic development. 
 This tactic to diversity of learners was also conveyed verbally with the children in 
various classrooms, especially when teachers try to discuss some of the ways a child’s 
brain works differently depending on a child’s social and mental conditions. Fruitfully, 
standardizing disparity creates classroom togetherness via respect, valuing one another, 
and finally understanding of multiplicity in the entire classroom group, without excluding 
students with Down syndrome and autism. With such an atmosphere, children with Down 
syndrome and Autism may end up participating in classroom activities including group 
work and tests, and if they somehow fail to, teachers should be able to alter their 
educational practice with an aim of supporting the supposedly “disabled” learners 
regardless of their age and class. It is advisable for teachers to take an increasingly 
developmental tactic to their teaching. This may include benchmarking children with 




 Using operative educational practices all through Saudi Arabia, therefore, 
facilitated the integration of children with Down syndrome and autism. According to this 
study, this includes catering for students with various needs in addition to encouraging 
children in a classroom to be extremely competent as well as independent learners. This 
is the best way to actually see through an effortless integration of children with Down 
syndrome and autism into the classroom because, setting out explicit learning objectives 
and re-evaluating the objectives when the learning idea is achieved in such a situation is 
the best way to guarantee continued success in this area. Further, there was a high degree 
of flexibility identified in the interviewed teachers’ educational practices which aided 
them, with the help of parents’ support to adapt the learning assignments as required. 
 The educators’ responsibility in improving social associations for children with Down 
syndrome during their integration into the classroom and school setting is critical for 
transforming a successful learning environment. 
 When the teachers in Saudi Arabia adopted an increasingly socio-cultural view of 
the child’s learning as associated to a web of associations as part of the classroom, 
children with Down syndrome and autism were likely to participate more in the 
classroom community. The significance of children to be involved in the entire class 
community is making them feel like they belong. In other words, social groupings 
including working in small learning sets could be used as participatory guidelines to 
further allow the children’s learning. Whereas recognized social competencies do not 
often translate into dependable relationships, social involvement motivated by the 




Furthermore, learning settings, which utilize educational practices, founded on both 
social relationships and learning objectives tend to include all students regardless of their 
mental disabilities, with an aim of focusing on classroom togetherness. 
 The teachers’ reactions to including children with Down syndrome and autism 
manifested in different ways including their utilization of support services as well as 
personnel, their educational practices, the creation of emotions of amplified belonging for 
such children, especially where the teachers identified a deficit and their reactions to 
issues faced during the process. However, the instance these teachers implemented a 
complete duty for the learning and integration of children with Down syndrome and 
autism into their classrooms and the use of various support amenities and personnel was 
intended to optimize integration of these students. Additionally, teachers in Saudi Arabia 
also sought to upset deficit thoughts concerning the inclusion of children with the illness 
into classrooms. As demonstrated in the interviews, many teachers sought to discuss this 
issue with their fellow teachers regarding these children’s future educational needs to 
come up with better approaches that can guarantee successful integration. One such 
approach is the use of qualified support personnel to mitigate inclusion. Hence, a shift a 
deficit medical model approach has moved to a wave that indeed there exist broader 
social, political, as well as cultural influences in play that greatly impact the learning 







 Table 1 summarizes the major findings, implications, and recommendations of 
this research study. 
 
Table 1 
Summary of Findings, Implications, and Recommendations 
Major Finding Implications Recommendations 
Teachers perceive children with 
Down syndrome and Autism 
differently. 
Teacher perceptions 
significantly influence the 
teaching practices and therefore, 
teacher training is critical for the 
deeper understanding how to 
best meet the needs of students 
with disabilities. 
Teachers should be given 
proper and continuous 
training to address the 
needs of Autistic and Down 
Syndrome students. 
Children with Down Syndrome 
and Autism require unequivocal 
educational tools to aid for their 
effective learning in the 
classroom and school setting. 
If the children fail to effectively 
engage positively for a wide 
range of reasons, teachers could 
become innovative and alter the 
task, to include more support 
mechanisms to help the child 
reach their learning objectives. 
Teachers should regularly attend 
training courses to ensure that 
their knowledge and judgment 
about the needs and capabilities 
of students with disabilities are 
appropriate, based on the 
student’s abilities, gifts and 
talents. Ministry of Education 
should lead the charge to help 
create a strong academic 
program and ensure 
implementation of these 
programs to meet the learning 
objectives of Autistic and Down 
Syndrome students in the 
classroom.   
 





Major Finding Implications Recommendations 
The significance of children to 
be involved in the entire class 
community makes them 
(students) feel like they belong. 
Recognized social competencies 
do not always translate into 
dependable relationships, and 
social involvement motivated by 
the teachers can be pronounced 
as creating the children’s sense 
of belonging in the classroom. 
Include all students in all 
activities, regardless of their 
mental disabilities, with an aim 
of focusing on harmony and 
acceptability of differences in 
the classroom. 
 
Using technology in classroom 
has the most positively 
influence. 
All students love technology and 
there are an amazing apps 
available for special education. 
Teachers should use more 
technology in classroom. 
Children with Down's may be 
slower to learn skills like sitting, 
standing, walking, and talking. 
They will develop these skills 
eventually it just takes more 
time. 
Teachers should give Down’s 
syndrome/Autistics students 
more time to complete learning 
tasks. 
Visual Supports for the Special 
Education Classroom for some 
students, their visuals are almost 
a lifeline to help them through 
their day 
Visual supports have proven to 
be a huge success with students 
when helping to mainstream 
them into their general 
education classrooms. 
 
Teachers should use Visual 
support resources in classroom 
to support special needs 
students. 
If the students are placed in safe 
and conducive environment that 
encourages holistic academic 
development can attain better 
academic achievement. 
Student safety influence student 
academic success. Therefore, 
placed student in safe and 
conducive environment is 
critical for better academic 
achievement 
School should place students in 
safe and conducive 
environment. Additional 
training is needed to understand 
best practices to ensure students 






 A number of previous studies such as that by Hadidi and Al Khateeb (2015), 
Alhammad (2017), and Alharbi and Madhesh, (2018) made similar recommendations in 
an attempt to persuade policymakers on the importance of inclusion of autistic children 
into the Saudi Arabian educational curriculum. 
 
Recommendations for Future Research 
• Additional research on instructional teacher training in more than one 
academic setting, on meeting the needs of special needs students in Saudi 
Arabia should be conducted. 
• Research should be conducted on parental/school engagement of parents with 
special needs students in Saudi Arabia. 
 
Summary 
 This study sought to deeply understand teachers’ and parents’ experiences in 
teaching students with Down syndrome and autism in Saudi Arabia during the early years 
of their schooling. The adoption of a collective research design as well as constructivist 
model, the experiences of both teachers and parents were assessed. As demonstrated 
above, a deeper understanding of what influences that support and oppose teachers’ work, 
and the manner in which teachers perceive children with Down syndrome and autism in 
Saudi Arabia within their classrooms has been provided. Thus, the teachers’ 
responsibility in integrating children with Down syndrome and autism was discovered to 
be important to the children’s experience of schooling during their initial years of school. 
Plus, having an updated information guide on Down syndrome and autism would have 




school settings. A problem of the manner in which this data was provided to teachers was 
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